
Teaching Philosophy Statement 
 
As students leave my class for the semester, my goal is for them to have gained not only an 
appreciation for the content but also a set of life skills that can carry them throughout their 
academic and professional career. Working as an educator is not an 8 to 5 job; we serve not 
only as a teacher but also as a mentor, an academic coach, and a confidant. My teaching 
philosophy is informed by my own experiences in various higher education roles, from that of a 
Disability Services academic counselor, to advisor at a rural college, to a Safe Zone trainer.  In 
much the same way that I believe students bring with them experiences and learning needs, I 
as an educator bring my own beliefs and previous work with me to the classroom.  I embrace 
these predispositions and use them to inform my work. The ultimate goal of higher education is 
to prepare students for their role in society by expanding their global perspectives, instilling an 
appreciation of diversity, and modeling critical problem solving skills.  As such, my teaching 
philosophy consists of multiple key elements: frequent feedback, relationship-based 
interactions, and inclusivity in multiple contexts.  
 
My first experiences with teaching occurred during my graduate education, when I was fortunate 
enough to create and teach my own Freshman Composition courses at Virginia Tech. Working 
in the field of writing allowed me to understand the necessity for frequent and specific feedback 
in multiple forms for students’ work, specifically in the field of writing.  These forms include, but 
are not limited to, online Google Docs feedback, in-person writing meetings with students, and 
formal feedback at the revision stages of the process. I have applied this belief to my work both 
as a staff member and a teacher in higher education, understanding that students thrive when 
given direct, clear guidelines. Although providing this feedback can be daunting for the teacher, 
I have witnessed firsthand the benefits of constructive feedback to students' long-term learning. 
For a previous online course, I offered extra credit for students who read and applied my 
feedback to the next draft; I believe strongly in the need for constructive criticism in learning. 
Feedback should be given frequently through all stages of an assignment and peers should be 
given the opportunity to provide feedback to one another.  It is through reviewing others’ work 
that we gain a better understanding of our own work.  
 
Higher education teachers may be one of the only academic-based relationships a student 
forms that semester, so the need for this relationship to exist beyond the realm of 
student-teacher is critical. My teaching exist outside of the work we do in class, as I meet for 
brainstorming sessions and discussions about academic goals.  While employed at Abraham 
Baldwin Agricultural College in South Georgia, I recognized that many of my students were first 
generation college students and craved the guidance I could provide. As the Coordinator of 
Campus Tutoring Services there, I embraced the role of mentor and advisor as supplemental 
work to my job.  My role involved taking students to academic conferences, providing support 
when family issues arose, and offering advising when needed. This approach of serving 
students to meet both academic and social-emotional needs bleeds into my teaching 
philosophy.  
 



 The final, perhaps most important, element to my teaching philosophy is the belief that learning 
should be inclusive in nature, taking into account the multiple identities students bring to the 
classroom.  In order for students to be open for learning, they need to feel valued and included. 
Learning should take into account the intersectionality of the college student (and their teacher). 
My work in the disability services field asserts that universal design is not a concept only 
applicable to those with disabilities, but benefits every student. Not only should course content 
be accessible to all students, but the language and work done in the class needs to reflect the 
inclusion of all types of learners and individuals.  As a Safe Zone facilitator, I am an ally for all 
genders, identities, abilities, and social backgrounds. Being an ally is an active word, which 
when applied to my classroom means using inclusive language and expecting the students in 
my class to do the same. By providing an initial welcome survey to my class asking for such 
things as preferred pronouns and learning preferences, I immediately begin the class with these 
expectations on all parts.  
 
My ultimate goal as an educator is that students leave my classroom educated about the course 
topic and life skills while also feeling valued and included.  Underlying all of my teaching is the 
belief that students are more than students, they are individuals that come to the classroom with 
ideas, experiences, and lives. Based on my own experiences prior to coming to the classroom, I 
adhere strongly to beliefs in inclusivity, frequent feedback for student development, and 
relationship-based community in my classroom.  Regardless of the grade earned in my class, I 
feel that part of my job as an educator is to help students in their development while in college.  
 
 


